H567: A Level Psychology
Component 2: Psychological themes through core studies
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The Core Studies for this perspective: 

Freud (1909) Understanding Disorders. Little Hans. 





Kohlberg (1968) Moral Dilemmas  



	Hancock et al (2011) Language of Psychopaths.







What do I need to know?


Aims and Objectives

By the end of this booklet you should be able to:

· Describe and evaluate the psychodynamic perspective within psychology.
· Describe, evaluate and compare the Studies within the psychodynamic perspectives.
· Consider how each core study relates to the perspective 
· Understand to what extent the contemporary study changes our understanding of the key theme, individual, social and cultural diversity.










You must be able to evaluate. Here are a few reminders of how you can develop your evaluative skills:

· Consider other research that supports or goes against the theory/study you are evaluating.
· What are the strengths and weaknesses of the research methods used in the study?
· Was the research carried out ethically?
· Does the study/theory have general application i.e. does it help explain things in everyday life?
· Does it explain the subject matter in a more understandable/logical/applicable way compared to other theories?












Assumptions of the Psychodynamic Perspective 



ASSUMPTIONS


Read page ________ from the textbook and copy the assumptions for this perspective. 











Now, in your own words, re-write what this means in terms of explaining behaviour











Watch the following clips to gain a better understanding of the perspective and make any notes below


https://youtu.be/IftSIeH2-1c


https://youtu.be/aMbpdurX4t8


https://youtu.be/NHCok5PK-FA
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Define the following key terms for the Psychodynamic Perspective 

 
	Id, Ego and Superego




	




	Oral, anal, phallic, latency and genital




	




	Defence mechanisms




	

	Repression




	

	Denial




	


	Conscious 




	


	Preconscious




	


	Unconscious




	


	Oedipus complex

	














RESEARCH METHODS IN THE PSYCHODYNAMIC PERSPECTIVE –

CASE STUDIES

What are case studies?
Evaluate the research method of case studies

	Strengths 
	Weaknesses 

	












	




What are longitudinal studies?
Evaluate longitudinal studies


	Strengths 
	Weaknesses 

	





	

















Key core study: Freud (1909) Understanding Disorders. Little Hans. 




Background

Oedipus complex:
 This is based on the ancient story of Oedipus who unknowingly killed his father and married his mother. When he realised he gauged his eyes out. 


The subconscious:
1. The ID – we are born with this. It is the part of our mind that demands to be pleased. 
2. The Ego – this is developed around the age of three and is the executive part of our minds balancing our ID.
3. The Superego – this is the moralistic part of the mind, the opposite of the ID


The 5 stages
1. Oral (0 – 1 year) – obsessed with the mouth
2. Anal (1 – 3 years) – obsessed with the bottom
3. Phallic (3 – 6 years) – obsessed with the er… you know 
4. Latent (6 – puberty) 
5. Genital (Adulthood)
6. [image: C:\Users\Izzy\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\HL9BJ1R3\MC900364198[1].wmf]
The Ego’s defence mechanisms
1. Repression - containing
2. Regression – going backwards in mental state
3. Rationalisation – comparing it to worse real-life situations
4. Denial – refusing it occurred
5. Projection – making it seem as if it’s someone else’s issue
Aim
Freud wanted to investigate his theory on the Oedipus complex in boys. He also wanted to look at how phobias were created and solved. 


Method
Freud used a case study method to investigate Little Hans’ phobia. However, the case study merely involved letters from the father to Freud and only two actual interviews with Freud.  Freud noted that it was the special relationship between Hans and his father that allowed the analysis to progress and for the discussions with the boy to be so detailed and so intimate.
[image: C:\Users\Izzy\AppData\Local\Microsoft\Windows\Temporary Internet Files\Content.IE5\R185LYUO\MC900138247[1].wmf]Hans was interested in his ‘widdler’. His mother told him: “Not to play with your widdler”  … or else she would call the doctor to come and cut it off. This led to Hans feeling anxious as he thought that his mother would now hate him for not being proper. He believed his mother threatened to leave him. Hans’ baby sister was born - he was told the stork had brought the baby, but he believed she was like lumf (poo). He had an early jealousy of sister as a rival for his mother’s attention. Continued interest in his widdler, according to father his dreams and fantasies were of widdlers and of ‘widdling’. “Hans is afraid of horses, afraid a horse will bite him in the street, this fear seems to be connected to his being frightened by a large penis”. Freud believed this was due to the fact that his mother told him it was not proper to touch his Willy and touching the horse will make it bite him as he saw this happen to another. Thus, more castration issues as he believed his Willy would be cut off.   Freud noted that Hans’ fear of horses developed after the child had anxiety dreams of losing his mother AND after he has been warned not to play with his widdler. Freud theorised that Hans’ fear of horses was really fear of father (dark eye patches, dark mouth patches)





Criticism

· Hans is analysed by the father who is emotionally involved, thus invalid
· Father is biased as he already admires the work of Freud and may have believed that the boy was in the phallic stage thus invalid
· Father ‘put words into Hans’ mouth’ using leading questions
· The case study seems to be both scientific evidence and treatment.  This is considered a form of action research. 
· However, these should be separated because if we ‘treat’ what we are investigating how can we be objective?
· Has ecological validity
· Hans was interviewed again when he was 19 and he had no recollection of any of the discussions - “No long-term effects”
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Evaluation of the Core Study


	The Research Method






	Strengths
	Weaknesses

	
	






	

	The data collected






	Strengths
	Weaknesses

	
	






	

	Ethical issues






	Strengths
	Weaknesses

	
	





	




	Validity






	Strengths
	Weaknesses

	
	





	

	Reliability






	Strengths
	Weaknesses

	
	





	

	Sample






	Strengths
	Weaknesses

	
	





	

	Practical Applications

	







































Task: Research opportunity 

The Psychodynamic perspective is extremely influential. The following are all areas where the concepts and principles can be applied.
Gender Role Development.
Personality.
Aggression (displacement).
Attachment.
Therapy – psychoanalysis.
Moral Development.
Abnormality (for example phobias).

Choose one of the above areas and explain in your own words how the Psychodynamic perspective has helped us to understand this area more. 


























Practice Questions





	
		1) Suggest one strength of the sample used by Freud in his study of Little Hans. (2 marks) 

2) From Freud’s study of Little Hans: Explain why the study can be considered a longitudinal study. (2 marks) 


3) From Freud’s study of Little Hans: What is meant by the term Oedipus complex? (3 marks) 
	4) 
	) Describe two principles or concepts of the psychodynamic perspective. (4 marks) 





































Key Core study: Hancock et al (2011) Language of Psychopaths.




Background 

A computerised analysis by Junghaenel, Smyth & Santner (2008) of language produced by psychiatric patients revealed fewer words pertaining to optimism, basic cognitive functions, references to the future, and communication with others compared to a sample of community volunteers. There has been little examination of the speech associated with psychopaths (Hare, 1993) who comprise about 1% of the general population (Hare, 2006).  Hare (2003) found that studies of psychophysiology, neurology, and behaviour have shown psychopaths to exhibit a wholly selfish orientation and profound emotional deficit. Researchers such as Raine et al (2003, 2004) and Oliveria-Souza et al (2008), have found that the psychopath’s diminished capability for neural sensibility appears to have biological underpinnings.

Patrick (2006) found psychopaths exhibit no apparent deficits in intellect. Previous studies have revealed that psychopaths ‘language appears to be less cohesive than non-psychopaths: - Cleckley (1976) observed, through case studies, that the discourse of psychopaths was more likely to include a tangential and incoherent quality than non-psychopaths. - Williamson (1993) analysed the narratives of psychopaths and non-psychopaths and found that the former used more contradictory, logically inconsistent statements. - Similarly, Brinkley, Newman, Harper& Johnson (1999) found that narratives of psychopaths contained fewer cohesive ties and more integrated details than non-psychopaths. This study was the first to uniquely examine the specific qualities of psychopathic language using sophisticated statistical text analysis tools. The researchers examined the language characteristics of psychopaths (in describing their violent crimes) on three major characteristics: (i) Their instrumental nature. (ii) Their unique material and socioemotional needs. (iii)Their emotional deficit. (The expectations of Hancock et al in relation to these three characteristics can be found in the original study.) 


Aim 

Their aim was to examine whether the language of psychopaths reflected, as predicted, an instrumental/predatory world view, unique socioemotional needs and a poverty of effect.

Method 

Psychopathy was measured using Psychopathy Checklist Revised (PCL-R; Hare, 1991, 2003). This study used semi-structured/open-ended interviews (a self-report method) which employed the Stepwise Interview technique to gather data in relation to the language of psychopaths and non-psychopaths who had committed murder. The narratives were subsequently transcribed and analysed through content analysis using the Wmatrix and the DAL.


Sample

52 male murders (14 psychopathic, 38 non-psychopathic) incarcerated in Canadian correctional facilities who admitted their crime and volunteered for the study. 

8 convictions (16%) were for first-degree murder, 32 (64%) of convictions were for second-degree murder and 10 (20%) of convictions were for manslaughter. 

There were no differences between the type of crime (manslaughter, second-degree murder, first-degree murder) and psychopathy versus control (non-psychopathy). 

Mean age at the time of their current homicide was 28.9 years (SD = 9.2, range of 14-50 years). 

The two groups did not differ on age (psychopaths: M = 39.71 years, SD = 7.53; controls: M = 39.91 years, SD = 9.76, t(50) = .06, ns. 

The two groups did not differ in the amount of time since the homicide was committed (psychopaths: M = 11.87 years, SD = 7.78; controls: M = 9.82, SD = 6.78, t(50) = .93, ns


Procedure 

Firstly, potential participants were asked whether they would be interested in taking part in a research study. 
Interested individuals underwent a psychopathy assessment: - Psychopathy was measured using the Psychology Checklist-Revised (PCL-R). Psychopathy, as measured by the PCL-R is characterised by 20 criteria scored from 0 – 2 for a maximum score of 40. 

The clinical diagnostic cut-off for psychopathy is scores of 30 or above. (Further details of this can be found in the original study.) 
- The PCL–R assessments were either conducted by extensively trained prison psychologists or a researcher who was well trained in the coding of the PCL–R (an inter-rater reliability check showed a significant positive correlation with p ≤ .001). 
- Using a cut-off score of 25 (which had previously been justified for research purposes e.g. Jackson, Rogers, Neumann & Lambert, 2002), 14 offenders were classified as psychopathic and 38 as non-psychopathic. 

Participants were then interviewed. At the beginning of the interview, the purpose of the study (to examine the manner in which homicide offenders recall their homicide offence) and the procedure were verbally explained. 

While being audio-taped, participants were asked to describe their homicide offences in as much detail as possible. In this open-ended interviewing procedure, each participant was encouraged to provide as much information about the crime as possible from the beginning to the end, omitting no details. Participants were prompted to provide to do this using a standardised procedure known as the Stepwise Interview (see Yuille, Marxson & Cooper, 1999). 

The interviewers were two senior psychology graduate students and one research assistant, all of whom were blind to the psychopathy scores of the offenders. 

Interviews lasted about 25 minutes. The narratives were subsequently transcribed, as close to verbatim as possible and then checked to ensure spelling errors were corrected, all interviewer comments were deleted, and proper nouns and abbreviations were spelled out. 

Two text analysis tools were then used to analyse the transcripts: (i) The corpus analysis programme Wmatrix (Rayson, 2003, 2008), which was used to compare parts of speech and to analyse semantic concepts contained in the psychopath and control corpora. (ii) The Dictionary of Affect in Language (DAL) software programme (Whissell & Dewson, 1986) was used to examine the affective tone of the words. (Details of these text analysis tools can be found in the original study.)


Key findings 

The interviews of the psychopaths and controls produced a total of 127,376 words. 

The 14 psychopath narratives contained 29,562 words and averaged 2,201.5 (SE = 408.1) per participant. 

The 38 control narratives contained 97,814 words and averaged 2,554.3 (SE = 367.0) per participants. 

There was no significant difference in the average number of words produced by psychopaths and controls, t (50) = .59, ns. 

Instrumental language analysis:
 - Psychopaths produced more subordinating conjunctions than controls e.g. because, since, as, so that. Hierarchy of needs analysis 
- Psychopaths used approximately twice as many words related to basic physiological needs, including eating, drinking and monetary resources when describing their murders than controls. 
- Controls used significantly more language related to social needs, including family, religion and spirituality than psychopaths. 





Semantic content of homicide descriptions, related to Maslow’s hierarchy of needs across psychopathic and non-psychopathic offenders
[image: ]










Emotional expression of language - The degree to which the psychopaths had physiologically distanced themselves/were simply detached from their homicide was examined through the use of the past and present form of verbs and the rate of articles.

Temporal representations of psychopathic and non-psychopathic offenders

[image: ]


- Psychopaths used more past tense verbs than controls e.g. stabbed. 
– Psychopaths used fewer present tense verbs than controls e.g. stab. 
- Psychopaths produced a higher rate of articles than controls, revealing that their language involved more concrete nouns. 

Psychopathic language was significantly less fluent than controls. 
Initially, no significant differences in the emotional content of language between the two groups in terms of pleasantness, intensity or imagery were found. However further analysis showed psychopathy to be associated with less positively valenced and less emotionally intense language.

Conclusions 

Psychopaths are more likely than non-psychopaths to describe cause and effect relationships when describing their murder. 

Psychopaths are more likely to view their crime as a logical outcome of a plan than non-psychopaths.

Psychopaths focus more on physiological needs than higher level social needs than non-psychopaths. 

Psychopaths are focused on a lower level of necessities in Maslow’s hierarchy of needs than non-psychopaths. 

Psychopaths will linguistically frame their homicide as more in the past and in more psychologically distant terms than non-psychopaths. 

Psychopaths give less emotionally intense descriptions of their crimes and use less emotionally pleasant language than non-psychopaths. 

Psychopathic language is substantially more disfluent than that of non-psychopaths. 

Psychopaths describe powerful emotional events (their crimes) in an idiosyncratic manner. 

Psychopaths operate on a primitive but rational level.



Task: Summarise the study in the space below – use pictures to help.  Keep it short!

















How might the study link to the Psychodynamic Perspective. 









Practice Questions




1) Outline how Hancock et al.’s study on language of psychopaths links to the psychodynamic perspective. Support your answer with evidence from this study. (4 marks) 
	2) 
	2) Hancock et al.’s study on the language of psychopaths used the self-report method to measure psychopathy. Outline one way the self-report method used in this study may not reliable. (3 marks) 

3) From Hancock et al.’s study into the language of psychopaths: Identify the sampling method used. (1 mark) 

































Key Core study: Kohlberg 



Background to the study.

The earliest major psychological study of moral character was conducted by Hartshorne and May (1928-30). The study focused on a variety of virtues including honesty, service (altruism or generosity), and self-control. Their findings showed there were no personality traits, psychological dispositions or entities which correspond to words like honest, service and self-control. 

Kohlberg was inspired by Piaget’s pioneering effort to apply a structural approach to moral development rather than linking it to personality traits. He therefore expanded on Piagetian notions of moral development and saw moral development as a more gradual process than Piaget. He provided a systematic three-level, six-stage sequence of development which reflected changes in moral judgement throughout the lifespan. Specifically, Kohlberg argued that development proceeds from a selfish desire to avoid punishment (personal), to a concern for group functioning (societal), to a concern for the consistent application of universal ethical principles. Over the years Kohlberg gradually elaborated a typological scheme which described general structures and forms of moral thought which can be defined independently of the specific content of particular moral decisions or actions. 
The typology contains three distinct levels of moral thinking, and within each of these levels distinguishes two related stages

[image: ]


Research Method 

This was a longitudinal study which followed the development of the same group of boys for 12 years by presenting them with hypothetical moral dilemmas, all deliberately philosophical, some of them found in medieval works of casuistry. The aim was to show how, as young adolescents develop into young manhood, they move through the distinct levels and stages of moral development proposed by Kohlberg in his theory of moral development. Kohlberg also studied moral development in other cultures using hypothetical moral dilemmas. This study therefore has a cross-cultural element.

Sample 

75 American boys who were aged 10-16 at the start of the study were followed at three-year intervals through to ages 22-28. 

Moral development was also studied in boys of other cultures including Great Britain, Canada, Taiwan, Mexico and Turkey.

Procedure 

Using 75 American boys

Participants were presented with hypothetical moral dilemmas in the form of short stories to solve. The stories were to determine each participant’s stage of moral reasoning for each of 25 moral concepts/aspects.  Aspects assessed included: - Motive Given for Rule Obedience or Moral Action - The value of human life: tested by asking the participant: Aged 10: “Is it better to save the life of one important person or a lot of unimportant people?” Aged 13, 16, 20 and 24: “Should the doctor ‘mercy kill’ a fatally ill woman requesting death because of her pain?” Using different cultures Taiwanese boys, aged 10-13, were asked about a story involving theft of food: “A man’s wife is starving to death, but the store owner won’t give the man any food unless he can pay, which he can’t. Should he break in and steal some food? Why?”  Young boys in Great Britain, Canada, Mexico and Turkey were tested in a similar way

Key findings 

In relation to ‘Motive Given for Rule Obedience or Moral Action’: Each of Kohlberg’s six stages were shown as follows: 

1: Obey rules to avoid punishment. 
2: Conform to obtain rewards, have favours returned etc. 
3. Conform to avoid disapproval, dislike by others. 
4. Conform to avoid censure by legitimate authorities and resultant guilt. 
5. Conform to maintain the respect of the impartial spectator judging in terms of community welfare.
6. Conform to avoid self-condemnation. In relation to the ‘value of human life’: 


The six stages were shown as follows: 
1. The value of a human life is confused with the value of physical objects and is based on the social status or physical attributes of its possessor
2. The value of human life is seen as instrumental to the satisfaction of the needs of its possessor or of other people. 
3. The value of human life is based on the empathy and affection of family members and others toward its possessor. 
4. Life is conceived as sacred in terms of its place in a categorical moral or religious order of rights and duties. 
5. Life is valued both in terms of its relation to community welfare and in terms of life being a universal human right. 
6. Belief in the sacredness of human life as representing a universal human value of respect for the individual. 

In his study Kohlberg gives examples of how boys in his research demonstrated each stage of moral reasoning and how values change as individuals progress through the stages. 

Results showed that about 50% of each of the six stages a participant’s thinking was at a single stage, regardless of the moral dilemma involved and participants showed progress through the stages with increased age. • Not all participants over the period of the study progressed through all the stages and reached Stage-6. Participants progressed through the stages one at a time and always in the same order. • Once a participant had reached a particular stage, they either stopped or continued to move upward. No adults in Stage-4 had been through Stage-6, but all Stage-6 adults had gone through at least Stage-4.

 A child at an earlier stage of development tends to move forward when confronted with the views of a child one stage further along and they seem to prefer this next stage. Cross-cultural findings: Taiwanese boys aged 10-13 tended to give ‘classic’ Stage-2 responses. Middle-class urban boys aged 10 in the US, Taiwan and Mexico showed the order of use of each stage to be the same as the order of its difficulty or maturity. In the US, by age 16, Stage-6 was rarely used. At age 13, the good-boy, middle stage (Stage-3) was not used.  Mexico and Taiwan showed the same results except that development was a little slower. At the age of 16, Stage-5 thinking was much more salient in the US than either Mexico or Taiwan. 

Results for two isolated villages, one in Yacatan, one in Turkey, also showed that moral thought increased steadily from ages 10-16 though it had not achieved a clear ascendency over preconventional thought. Trends for lower-class urban groups were intermediate in the rate of development between those for middle-class and for village boys. In these three divergent cultures therefore, middle-class children were found to be more advanced in moral judgement than matched lower-class children. No important differences were found in the development of moral thinking among Catholics, Protestants, Jews, Buddhists, Muslims or Atheists





Conclusions 

There is an invariant developmental sequence in an individual’s moral development. 

Each stage of moral development comes one at a time and always in the same order. 

An individual may stop at any given stage and at any age. • Moral development fits with Kohlberg’s stage-pattern theory. 

There is a cultural universality of sequence of stages. 

Middle-class and working-class children move through the same sequence, but middle-class children move faster and further. 

This 6-Stage theory of moral development is not significantly affected by widely ranging social, cultural or religious conditions. The only thing that is affected is the rate at which individuals progress through the sequence.



Task: Summarise the study in the space below – use pictures to help.  Keep it short!

















How might the study link to the Psychodynamic Perspective. 










Strengths and weaknesses of the Psychodynamic perspective

The Psychodynamic perspective can explain a wide variety of behaviours, including some that are not very common and have a lack of research behind them.

Explain why this could be considered a strength:
_____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Evidence: 
_______________________________________________________________________________________________________________________________________________________________________________________________________________

However, a limitation for this perspective could be the research methods carried out such as longitudinal studies or even the case study methods.

Explain using your evaluations of each methods the issues that could arise here: 
__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________


Evidence: 
_______________________________________________________________________________________________________________________________________________________________________________________________________________




Furthermore, another strength of the perspective could be that it takes an interactionist approach hen explaining behaviour. 

What do we mean by this and why is it considered a strength of the perspective?
_____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Evidence: 
_______________________________________________________________________________________________________________________________________________________________________________________________________________


To conclude a final limitation could be that theoretical ideas and explanations of behaviour can sometime be hard to test

Explain why this might be a problem for the perspective as a whole 
_____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________


Evidence: 
_______________________________________________________________________________________________________________________________________________________________________________________________________________






Psychodynamic Assessment Questions ( to complete and hand in the first day back in Year 13)

1. Outline how the Psychodynamic perspective explains behaviour. (2)

2. To what extent is moral development due to nature or nurture? Support your answer with evidence from one appropriate core study. (5 marks) 

3. Identify one psychological issue raised by the article.  Support your answer with evidence from the article (4)

4. Use your psychological knowledge to suggest a way to improve or manage phobias in individuals’ daily lives. (6)

5. Evaluate your suggested programme (6)


“A woman's fear of peas has made the headlines, but why do people develop phobias? 
Louise Arnold can suffer a panic attack at the mere mention of peas. She flees restaurants if she sees peas on a plate, and avoids the frozen veg section in the supermarket. The list of officially-recognised phobias is long and often bizarre - anablephobia is a fear of looking up, and genuphobia is a fear of knees. An estimated 13% of the adult population will develop a phobia at some point in their life, according to one study. But why do people develop phobias? 
It is all related to anxiety, which is a normal response to stress or danger and often called the "flight or fight" response. It involves adrenalin being quickly pumped through the body enabling it to cope with whatever comes its way. Problems start when this response is out of proportion to the actual danger or is generated when there is no danger present. That is when it can become an anxiety disorder, of which phobias are a category. 
There are several factors that can trigger such a disorder, according to the National Phobics Society (NPS): 
 Stress 
 Childhood environment 
 Genetic predispositions 
 Physical factors, such as thyroid problems 
 Biochemical imbalances and changes in the levels of chemical messengers in the brain 
For some people it can be one of these factors that results in a phobia, while for others it can be a combination. It is also quite common for people to suffer from more than one phobia at the same time. While no one trigger is related to a particular phobia, often the more bizarre fears are caused by stress, while more common ones - such as the fear of spiders - are more likely to be linked to childhood environment. 
"The woman with the pea phobia developed it after she had a baby, which can be a very stressful time," says Nicky Lidbetter, manager of the NPS. 
"Sometimes when people are at a difficult point in their lives, their subconscious attaches the stress they experience to something, like peas." 
But knowing the origins of an anxiety disorder doesn't help in dealing with a phobia. Treatment focuses on people controlling their anxiety rather than the anxiety controlling them. However, it can be reassuring for sufferers to know there are factors out of their control that may have contributed to their phobia.
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e Section B: Areas, perspectives and debates

In this section, learners will be asked questions that invite them to generate an extended discussion,
recognising the inter-relationship between different areas, perspectives and debates in psychology. They will
not be limited in terms of the studies they can refer to in their answers. The specification places core studies
within particular areas, but learners may make reference to studies from across the components and may also
argue that a core study placed within one area can be seen as falling within another area.

Studies that come from a behaviourist perspective include Bandura’s research into transmission of aggression
and Chaney’s Funhaler study, while psychodynamic ideas are referred to in the research by Freud (Little Hans),
Kohlberg (stages of moral development) and Hancock (language of psychopaths); however, learners may refer
to other studies.
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Perspectives

Behaviourist
Psychodynamic

The defining principles and concepts of each perspective.
Research to illustrate each perspective.

Strengths and weaknesses of each perspective.
Applications of each perspective.

How each perspective is different from and similar to the
other perspective.
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Kohlberg’s theory of moral development
- Everyone progresses through the levels and stages in order

Level

stage

Moral reasoning shown

1.Preconventional (usually
occupies children aged 4-10)

1. Punishment and obedience orientation

Rules are kept to avoid punishment

2. Instrumental-relativist orientation

“Right behaviour is that which ultimately
biings rewards to oneself

2. Conventional

3.Good boy-good gilorientation

“Good'behaviour is what pleases others —
conformity to goodness

4.Law and order orientation

Doing ones duty, obeying lawsis important

3. Post-conventional

5. Social contract orientation

“Right'is what is democratically agreed upon

6. Universal principles orientation

Moral action i taken based upon self-chosen
principles

- Inthis study Kohlberg aimed to find evidence to support his theory of moral development.





